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The only purpose of language is to improve and make easier com¬ 
munication. It makes possible the expression of thoughts, ideals and 
feelings by one person, through speaking or writing; feelings by ano¬ 
ther through reading and listening. The expression is meaningless un¬ 
less it reflects the thinking of the one speaking or writing. 
Research is continually verifying the concept that, since each of 
the language arts is just a facet of the larger process of communica¬ 
tion, there should be a great deal of interrelationship. The language 
arts aid and reinforce each other as the child develops skill in his 
use . The words he uses first are those he hears used in his presence; 
later, reading will further supplement his vocabulary. In the course of 
learning to read, the pupil acquires visual images which are important 
to his learning to spell. His growing control of sentence forms in his 
oral expression carries over also into his writing. In numberless ways, 
the abilities learned in one of the language arts are carried over and 
applied in others. 
It takes time and a carefully developed sequence in learning to 
-*-Sterl A. Artley, "Research Concerning Interrelationships Among 




insure consistent growth in proficiency in the language arts. In each 
of the areas, certain basic skills are essential to competence, and it 
is usually necessary to take time to teach the technique involved and 
to provide sufficient practice for real learning. If our pupils are to 
acquire mastery of their native tongue, there must be recognition of 
the principle that language functions throughout the day, that it is 
part of everything that takes place, that it cannot be taught in isola¬ 
tion. Teachers must become sensitized to the permeating quality of lang¬ 
uage in their entire day's work. Artley's statement in this regard 
bears repeating. 
Like a closely knit family with heritage, commoness of pur¬ 
pose, and inherent unity, so are the language arts. Each 
contributes to the growth of the other. Each in turn draws 
support and maintains its normal course of development in 
terms of the whole. Though one area is not identical to 
any other it may reinforce learnings and be reinforced by 
learnings in any one of the other areas.^ 
The concept of sequence in language growth and development and the 
interrelatedness of the facets of language have been advanced simultane¬ 
ously. What has caused complete acceptance of the former and half¬ 
hearted reaction to the latter? 
Common practices in education may underline the fact that teach¬ 
ers are orientated toward the parts and not the whole in their teach¬ 
ing of language. Separate courses of study in speech, reading and lit¬ 
erature, writing and penmanship which are distributed as curriculum 
guides may gear the thinking of teachers toward division rather than 
unity.2 
1Ibid., p. ^27. 
O 
Margaret Beyer, "Unity or Division in Language Arts," The Read¬ 
ing Teacher, Vol. II (April, 1958), p. 2UU. 
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Existing materials in the language arts field that are read by- 
teachers may have presented an out-of-focus print of the language arts 
picture. In addition, it may well be that teachers have received train¬ 
ing in the isolated fields of language, and never had had training in 
the field of communication as such. Anyone or all three of these prac¬ 
tices may be responsible for much teaching of four separate language 
arts instead of four phases of the same subject. We should considerr 
unified courses of study in language, and should keep the relationship 
of all the phases. 
Research findings substantiate the close relationship among the 
phases of language development of personal and environmental factors. 
Perhaps present day reading programs should be strengthened if this 
broad concept of language development were more in evidence. 
As soon as possible children should be taught to help themselves 
to acquire new meanings independently by making use of glossaries and 
dictionaries. Picture dictionaries can be used as early as the first 
grade and are helpful additions to the library table through the pri¬ 
mary grades and in upper grade remedial work. The use of the simple 
glossary can be introduced as early as the second and third grades 
where teachers may stress dictionary skills in alphabetizing, locating 
entry words, and interpreting information commonly found in a dictionary 
entry. Extensive dictionary use comes in the fourth grade as children 
face a wider vocabulary load and become better able to spell the words 
they want to look up. Skillful use of the dictionary can be impeded 
by lack of other reading skills. Poor spellers are hampered; children 
who cannot follow the general gist of a paragraph often cannot choose 
h 
an appropriate meaning. Those with limited experience backgrounds some¬ 
times find meanings phrased in terms too difficult for them, unless the 
definition is accompanied by a picture or a concrete illustration. 
Since the use of the dictionary is an integral aspect of the word study 
activities of intermediate grade readers, children need to learn to 
turn to the dictionary to check on meanings of unfamiliar terms, to set¬ 
tle arguments about pronunciation, to try to find the spelling of a 
word needed in creative writing and how to break words into syllables 
for the purpose of hyphenation. 
Use of the dictionary is no substitute for building a background 
of experience and wide reading as aids to the growth of vocabulary. 
However, it is an important instrument for the development of independ¬ 
ence in reading.'1' In fact probably the most useful single reference 
book is the dictionary. Because there are few elementary-school child¬ 
ren who sense the many functions of the dictionary, instruction should 
be so directed as to acquaint them with the variety of information to 
be found within a dictionary. The value of the dictionary should be 
recognized by all the children, and the habit of using it should be es¬ 
tablished. Use of the dictionary should not be limited to find word 
2 
meanings but should include other important functions. Mott and Bais- 
den list at least 28 distinct and helpful uses of the dictionary, which 
include various aids to the pronunciation, interpretation, and spelling 
of words, aids to understanding word relationships, and such facts as 
^Margaret MeKim and Arthur Gates, Guiding Growth in Reading (New 
Yorks Macmillan Co., 1955)* 
p 
Guy L. Bond and Eva Wagner, Teaching The Child to Read (Ipth ed. 
New York: Macmillan Co., 1966), p. 2^2. 
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names of places and people, flags of various countries and common signs 
that appear in print.’*’ 
The children should learn many of these functions of a dictionary. 
By and large the instruction should be a direct outgrowth of the need 
for recourse to the dictionary in the regular classroom activities. If 
an attitude of studious attention to words, word meanings, and similar 
matters is developed the children will find many intrinsic opportunities 
to refer to the dictionary for a variety of purposes; however, the in¬ 
struction in the usefulness of the dictionary cannot be left to an oppor¬ 
tunistic method. The teacher should create situations wherein the dic¬ 
tionary must be used for the various purposes. He should then show the 
children how to meet these situations, when necessary, through direct 
instruction in the use of the dictionary. 
The main drawback about stressing the use of dictionaries in the 
past was the poor type of dictionary that formerly was available for 
school use. School dictionaries published within the past ten years 
have to a very large extent overcome the former difficulties, dear 
type, simple vocabulary in definitions and explanations, illustrative 
sentences, simplified guides to pronunciation, and abundant illustra¬ 
tions make them attractive for child use. 
The dictionary is of value in building a meaningful vocabulary; 
it is an excellent tool for investigating the meaning, construction, 
and use of familiar words. The dictionary is a complicated and high¬ 
ly specialized device for word study. Thus, any student who wants to 
l-C. Mott and L. B. Baisden, The Children's Book on How to Use 
Books and Libraries (New York: Charles Scribner's £>ons, 19^). 
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improve his vocabulary and his reading skill should develop the habit of 
using the dictionary several times each day."*" 
Evolution of the Problem 
During the school year, 196^-66 the writer worked as an Assistant 
in the Reading Program at Clark College, where to a vast extent, it was 
necessary for her to become familiar with reading materials available to 
the Reading Program. Interest in this study evolved from the writer's 
experience with freshman students in their reading classes, class lec¬ 
tures and discussions on Vocabulary Reading and Enrichment wherein it 
was noted that the students had not mastered the general skills of word 
attack. There were limitations in the use of context clues. 
This interest was extended during the writer's search for profes¬ 
sional literature in the field. Because of her experiences in working 
with materials designed to develop vocabulary abilities, and word iden¬ 
tification, she became interested in doing a more extensive study which 
would enable her to make a more critical appraisal of selected diction¬ 
aries that might have been available to students at earlier grade levels. 
Statement of the Problem 
The problem involved in this study was to describe, analyze, and 
compare three elementary school dictionaries according to specific cri¬ 
teria derived from professional texts and authoritative discussions. 
Statement of the Purpose 
Specifically the purposes of the study were to analyze and inter¬ 
pret: 
•^Albert J. Harris, How to Increase Reading Ability (New York: 
Longmans Green and Co., l9£7), pp. U09-10. 
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1. The format, scope, and word treatment of the 
a) Thorndike and Barnhart Dictionary 
b) Webster's Elementary Dictionary 
c) Winston Dictionary for Boys and Girls 
2. The extent to which provision is made for sequential 
development of the major dictionary skills in the 
a) Thorndike and Barnhart Dictionary 
b) Webster's Elementary Dictionary 
c) Winston Dictionary for Boys and Girls 
3. To determine the extent to which the skills and activi¬ 
ties meet the needs and interests of the elementary 
pupils in the 
a) Thorndike and Barnhart Dictionary 
b) Webster's Elementary Dictionary 
c) Winston Dictionaryor Boys and' Girls 




Definition of Terms 
For the purpose of this study certain terms used throughout the 
study were defined as follows: 
1. Content analysis-This term referred to a measurement of pro- 
portion for the objective, systematic and quantitative des¬ 
cription of the manifest content of communication. 
2. Format-This term referred to color, size, shape and size of 
print. 
3. Glossary-This term referred to a collection of explanatory 
notes or terms. 
It. Criteria-This term referred to a standard by which correct 
judgement could be formed. 
5>. Scope-This term referred to range of vocabulary, explanation 
of dictionary use, treatment of dictionary skills, pronunci¬ 
ation key, illustrations and additional information. 
6. Word treatment-This term referred to such things as clarity 
and conciseness of definitions, illustations of meanings, 
syllabification, origin of words and parts of speech. 
8 
Method of Procedure 
The following steps constituted the operational procedures for this 
study: 
1. Literature pertinent to this study was reviewed and 
summarized. 
2. Specific criteria were formulated for the selection of 
dictionaries. 
3. Copies of selected dictionaries at the elementary level 
were secured. 
U. Description of format, scope and word treatment was pre¬ 
sented. 
3. Data were organized and classified into appropriate tables. 
6. Summaries, conclusions, implications and recommendations 
were made. 
Limitations of the Study 
This study was limited to a selection of three dictionaries approved 
by the State of Georgia for the elementary school. 
Locale and Period of the Study 
This study took place during the summer months of the school year, 
1963-66, in the Atlanta Public Library, Atlanta, Georgia; The Trevor 
Arnett Library, Atlanta University, Atlanta, Georgia; Emory University, 
Atlanta, Georgia and the home of the writer, Atlanta, Georgia. 
Method of Research 
The Descriptive-Survey method of research, using the specific 
technique of content analysis, constituted the basic procedure of the 
study. 
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Contribution to Educational Research 
In our highly verbal culture an accurate understanding of the mean¬ 
ing of words is a necessary pre-requisite for reading with meaning. It 
was the writer’s belief that children in general would learn words more 
easily if writers would make definite provisions to help them do so. 
Administrators, curriculum directors, textbook committee members, 
teachers and other professional personnel should have some definite cri¬ 
teria for the selection of the best dictionaries possible to be used in 
the elementary school, and should be concerned with securing dictionaries 
that will help children to find what they need to know. 
Description of the Materials 
Three selected dictionaries were used to make clear the correct 
meaning and use, and the correct spelling and pronunciation of a selected 
vocabulary, which comes within the range of reading of boys and girls at 
the elementary level. 
The following books were selected for analyzation: 
Thorndike Barnhart Beginning Dictionary 
Webster's Elementary Dictionary 
The Winston Elementary Dictionary 
Survey of Pertinent Literature 
The literature reviewed in conjunction with this study revealed that 
literature in the area of content analysis is quite limited in many areas. 
However, content analysis techniques have been applied more and more in 
recent years. In fact the output has increased sharply in every five 
intervals over the past thirty years, according to Berelson.1 
-*-Bernard Berelson, Content Analysis in Communication Research 
(Glencoe, Illinois: The Free Press Publishers, 1952), p. l8. 
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Berelson also states three general assumptions which are basic to 
content analysis. 
1. Content analysis is often done to reveal the purposes, 
motives and other characteristics of communicators as they 
are (presumably) reflected in the content, or to identify 
the effects of the content upon the attention, attitudes 
or acts of readers and listeners. 
2. It is assumed that there is a common meeting ground between 
communicator and audience, that is; the content analyst 
assumes that the meanings which he ascribes to the content, 
by assigning it to certain categories, corresponds to the 
meanings intended by the communicator and/or understood 
by the audience. 
3. Content analysis assumes that the quantitative description 
of communication content is meaningful..., that the fre¬ 
quency of occurence of various characteristics of the 
content is itself an important factor in the communication 
process, under specific conditions.^ 
It may be noted that the present study is within the context of the 
last type. Similarly most of the studies reviewed followed the more 
quantitative approach. 
Several studies have been conducted at Atlanta University using the 
technique of content analysis. Wilborn made a comparison of content 
analysis and children's reactions to selected types of magazines. She 
wanted to see how the magazines were alike in terms of format, organiza- 
? 
tion, special features and literary content. 
Cook gave valuable information on the way authors treated Negroes 




^Bessie Hamilton Wilborn, "A Comparison of Content Analysis and 
Children's Reactions to Selected Types of Magazines," (Unpublished Mas¬ 
ter's Thesis, School of Education, Atlanta University, 1959)* 
^Sylvia Cook, "Treatment of the Negro in History Books," (Unpublish¬ 
ed Master's Thesis, School of Education, Atlanta University, 196U). 
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Haynes conducted a study to determine the extent to which fifth 
grade social studies textbooks emphasized concepts which were basic to 
the American way of life. Through the use of the content analysis tech¬ 
nique, she was able to determine the degree of emphasis placed on the 
concepts in the twenty-one social studies textbooks.^ 
Jacobs made an anlytical and comparative study of the range, vari¬ 
ety, and quality of the subjects treated, and format of three educational 
journals. Through the utilization of the content analysis technique, the 
researcher was able to gather and analyze data in the following areas: 
(1) format and typography, (2) regular features, (3) special features, 
2 
and (JU) topical content of the 1*8 subjects listed. 
These studies, though not specifically related to the dictionaries, 
gave the researcher ideas as to organization, means of analysis, and cer¬ 
tain limitations inherent in such an approach. This review contributed, 
furthermore, to the writer's decision to look into the history or chrono¬ 
logical development of dictionaries in that such a background would en¬ 
hance her appraisal of ones which are now available for use in elementary 
school classrooms. The following sections provide this historical preview. 
From the chronological treatment of the dictionary certain conclus¬ 
ions may be drawn regarding its place in the school and its specific func¬ 
tions in the classrooms. Makers of lexicons and teachers came to realize 
that the elementary school has an important function to perform in helping 
^Maurice Haynes, "A Content Analysis of Fifth Grade Social Studies 
Textbooks," (Unpublished Master's Thesis, School of Education, Atlanta, 
University, 1963). 
2 
Margaret A. Jacobs, "A Content Analysis of Three Educational 
Journals," (Unpublished Master's Thesis, School of Education, Atlanta 
University, 1963). 
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children to equip themselves with good working vocabularies and with the 
means of adding to their store of words continuously. 
The dictionary is not taught for its own sake, but as a tool in 
securing knowledge. More specifically the child must be able to locate 
words in the dictionary, to obtain a meaning that fits into the total 
thoughts, to derive the correct punctuation, and possibly the correct 
spelling of a word; to use an alphabetical arrangement, context clues 
to check meanings, the sounds of letters single and blended and some 
knowledge of syllables or other word parts.^ 
Most of these abilities can be developed through direct use of 
school dictionaries in settings where children need to acquire the infor¬ 
mation that the dictionary contains. 
To the medieval scholar a dictionary was a collection of dictions 
or phrases, put together for the use of pupils studying Latin. Diction¬ 
aries first used in this sense in the thirteenth century were by an Eng¬ 
lishman, John Garland, and dictionarium in the fourteenth; but the first 
work published in England under the English title "Dictionary", was the 
famous Latin-English Dictionary of Sir Thomas Elyst which appeared in 15>l8, 
the year before Robert Estienne, of the greatest of all dictionary-making 
dynasties, published his Dictionnaire Francois-Latin. The word Lexicon- 
the neuter of the Greek adjective lexicos, relating to words, dates in its 
2 
accepted current sense from the Renaissance only. 
The earliest lexicographical efforts were probably made by Roman 
"I 
David C. Russell, Children Learn To Read (Boston: Ginn and Com¬ 
pany, 19U9), p. 202. 
^"Ernest Weekly, "On Dictionaries," The Atlantic Monthly, Vol. Ill 
(June, 1921*), pp. 782-791- 
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students of the Greek language and culture. It is recorded that Caot 
learned Greek at eighty, a task which he would hardly have tackled with¬ 
out realizing the importance of tabulating his newly acquired vocabu¬ 
lary. Teachers naturally compiled lists of words and phrases for the 
use of their pupils, and such vocabularies would be copied and attain 
some circulation; but it is obvious that what is called a dictionary 
was made possible only by the invention of printing. 
In the sixteenth and seventeenth centuries Latin-English diction¬ 
aries aimed at some completeness, sub-sections were still found devoted 
to such headings as herbs, trees, precious stones, names of hawks and so 
forth, and in the earliest medieval arrangement of the English before 
the Latin is usually preserved. The practice of giving fanciful names 
of dictionaries did not die out until well in the eighteenth century. 
A favorite title, both in England and abroad was "gazaphyiacium", that 
is, treasure house, or more commonly, thesaurus, a name still borne by 
well-known publications. Floria’s famous Italian-English Dictionary of 
1598 was called a Worlde of Wordes, a title adapted later by Phillips 
for his large English Dictionary. "Glossographia" is another descrip¬ 
tion used by seventeenth century lexicographers.1 
The dictionary-makers of the Middle Ages aimed at teaching Latin 
and would have been amused at any suggestion that their own native Eng¬ 
lish was worthy of attention. But the introduction of printing, the 
spread of learning, the diffusion of a noble literature, and closer con¬ 
tact with foreign influences had such an effect on the Language that it 
became a subject not only worthy of study but also involving difficul- 
^Ibid., p. 783. 
ill 
ties and obscurities which cried aloud for elucidation. As Mr. John 
Drinkwater has lately written: "The English language was, to cultured 
Elizabethians, like a new-found and wonderful inheritance. And they 
reveled in it, they sported with it in every conceivable way.And so 
the dictionary came into existence, like other novelties to supply a 
long-felt want. 
During the greater part of the nineteenth century no English Dic¬ 
tionary enjoyed a prestige equal to that of Noah Webster's Dictionary 
of the English Language. Webster produced no fewer than six diction¬ 
aries of various sizes, from his Compendious Dictionary of l806 to his 
Dictionary for Primary Schools of 183U. 
Since l83ii, it was noted that the dictionary became increasingly 
adapted to the needs of the classrooms and certain educational levels 
within the population in general. Prominent among large modern word 
books is the Funk and Wagnalls New Standard Dictionary published in 1893- 
95. Popular in the second half of the twentieth century are medium 
size dictionaries often described as collegiate. These are designed 
2 
for business, home and school use. 
There are present today literally hundreds of dictionaries of 
which no account can be taken in a brief study such as this one. There 
are dictionaries of law, medicine, surgery, theology, chemistry, music, 
et cetera. Of specific interest for this study is the number of ele¬ 
mentary school dictionaries that have been published during the twenti¬ 
eth century. 
Among the dictionaries published for the elementary grades are the 
1Ibid., p. 785 ~ 
^"Dictionaries," Encyclopedia Britannica, lUth ed., VII, p. 388. 
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Winston Dictionary For Children published in 1937 and the New Winston 
Dictionary for Young People published in 1939- A series of school dic¬ 
tionaries edited by Merriam-Webster staff in Springfield, Massachusetts 
has been published and distributed by the American Book Company over a 
period of ten years. These books include the current elementary dictionary 
and the Webster Student Dictionary.^" 
In 1935, Professor Edward L. Thorndike of Teachers College, Columbia 
University announced the completion of a new dictionary for school child¬ 
ren based on scientific principles of pedagogy which represented the cul¬ 
mination of twenty-seven years of study and research. 
In explaining the purposes behind this new dictionary, Dr. Thorndike 
stated that the old idea in putting out dictionaries was to make them a 
"museum of words". Many of these words were entirely useless as far as 
students were concerned, and their definitions were utterly confusing. 
Many of the definitions he points out, can be understood by children of 
the elementary level. Instead of being an aid to them the school dic¬ 
tionaries used in the elementary grades today are in some respect actually 
harmful. A child is conditioned against dictionaries because of the tedi¬ 
ous route he must take to find the meaning of a word. According to Dr. 
Thorndike, the ideal dictionary of a young learner is a book which will 
help him to learn the meaning of any word that he needs to write and the 
pronunciation of any word that he needs to speak. Dr. Thorndike also 
states a dictionary should give the pupil the help he needs when he needs 
it with a minimum of eye-strain and fatigue. To make a dictionary that 
comes near this ideal requires not only adequate knowledge of the English 
l"One Hundred Years of Dictionaries," Publishers Weekly, Vol. 151 
(June, 193U), pp. 156-60. 
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language, but also expert scientific knowledge of children's minds and 
of their needs in reading, hearing and using words.1 
In accordance with the purposes of the study, the next aspect of 
this review of related literature takes into account some of the needs 
and interests of upper elementary grade pupils which to some extent may 
be met through the use of dictionaries. The writer of this thesis report 
did not find references which made direct connection to any great extent, 
but from the listings and discussions of needs and interests a kind of 
logical association has been made. 
The needs and interests of the elementary school pupil are too varied 
and many to be covered in this study, but a kind of grouping is possible. 
According to Jacobs there are four basic needs of the elementary school 
pupil and he has classified and defined these as : 
1. The need for recreation.—Teachers cannot ignore children's 
purposes to be entertained. They purposed to avoid boredom, 
to escape from the too immediate, to be challenged and bright¬ 
ened and elevated in spirit. 
2. The need for a sense of identification.—Children seek out 
stories and poems that give them a sense of identification. 
We all seek to be identified with the world, with other 
people, with ourselves. The young child needs to get his 
feet firmly planted on the earth. 
3. The need for aesthetic fulfillment.—We may differ as to what 
we call beautiful, but we all seek beauty. Young children 
seem particularly receptive to the beauty of well written 
prose and poetry. They find aesthetic satisfaction in pre¬ 
cise words, neatly designed expressions and phrases. They 
delight in harmony of imagery. 
it. The need for spiritual nurture.—One of the wonderful things 
about young children is their quest for meanings. They are 
concerned with the ethical, the moral, the truly religious, 
the universai.2 
1"A New Dictionary for Children," School and Society, Vol. XXXXI 
(1935), pp- 130-32. 
2Velma D. Hayden and Dorothy G. Peterson, Teaching and Learning 
in the Elementary School (New York: Appleton-Century-Crofts, Inc., 
PP.  
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The interests of the adolescent may be divided into three groups. 
Social, recreational and personal. Social interests are limited to the 
individual's reaction to the social group as seen in conversation and 
parties. Personal interests are those which relate specifically to the 
individual such as interest in appearance and in the choice of a voca¬ 
tion. Recreational interests are those which are concerned with differ¬ 
ent leisure time activities such as sports and collecting.^ 
It is quite obvious that in order to begin to fulfill any and all 
of the above needs and interests the individual must develop the art of 
reading and writing, speaking and listening. It is at this point that 
the dictionary becomes an invaluable tool. To the elementary school 
pupil a dictionary is primarily the place where he can find the spel¬ 
lings and meanings of new words he meets. If he wishes to know what an 
albatross is, a jaguar, a junk, a locomotive, or a tepee these words are 
defined in the dictionary. Hot only will the dictionary give him infor¬ 
mation on words which are new to him but it will also provide a wealth 
of material on subjects which he is already familiar. If he is inter¬ 
ested in aircraft or automobiles, he may look up these terms and find 
in addition to their definitions, plates illustrating the development 
of airplanes and automobiles from their earliest appearance. 
If birds, insects, coins, or germs are of particular interest to 
him, he will be delighted by the colored plates in the dictionary. If 
he wishes to identify state flowers, he will find it by looking up state 
flower and consulting the plate to which he will be referred. The 
^Elizabeth Hurlock, Adolescent Development (New York: McGraw 
Hill Book Company, Inc., 1962), p. 192. 
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plate of state flags in the front of the book will show his state flag. 
The plates of various nations illustrates for him the flags of the nations 
of the world. The dictionary is a treasure house of information for the 
elementary pupil. 
A teacher should realize that the dictionary is not taught for its 
own sake but as a tool for securing knowledge. The final test is the 
extent to which the child can use the dictionary to get the information 
he wants. The teacher will aim to have the pupil available and willing 
to locate words in the dictionary, obtain a meaning that fits into the 
total thought and to derive the correct pronunciation and possibly correct 
spelling of words. 
The dictionary is a complex work and in order for the children to 
use it willingly and effectively, it is advisable to prepare a planned 
sequence of lessons to teach elementary dictionary skills. 
According to Spache the skills needed to handle a dictionary ef¬ 
fectively may be summarized as follows: 
Needed to locate words 
1. knowledge of alphabetical order from A to Z. 
2. knowledge of alphabetical sequences or relative position of 
each letter in the entire order, for example, D is in the 
first quarter, M is in the middle, V is in the last quarter, 
etc. 
3. ability to alphabetize by first, first two, or first three 
letters. 
U. knowledge of the value of thumb indexes. 
3. ability to interpret guide words and their clues to alpha¬ 
betize position, for example, the word strong would be found 
somewhere between the guide words strange and structure. 
•''David C. Russell, qp. cit., p. 202. 
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6. knowledge that derived or inflected forms do not necessarily 
immediately adjoin the root word, for example, streaky may 
not immediately follow streak. 
7. knowledge that complete meanings may not be given for all 
inflected or derived forms of root words and that it may 
therefore be necessary to consult the entry under the root 
word. 
Needed to derive pronunciation 
1. knowledge of consonant and vowel sounds and their combinations, 
and ability to recognize the symbols for each in the pronun¬ 
ciation key. 
2. ability to blend letter sounds into syllables or pronunciation 
units, and these in turn, into complete words. 
3. recognize the meanings of common diacritical marks as used 
to indicate vowel sounds. 
h. recognize the syllabic divisions and the effect of primary 
and secondary accents. 
f>. ability in reading phonetic respelling. 
6. willingness to pronounce word aloud in order to create an 
auditory memory for it. 
7- recognition of the possible effect upon pronunciation of 
words that vary in usage, or in pronunciation of inflected 
forms, for example, ac'cent versus accent* uate, progress 
versus progress. 
Needed to derive appropriate meaning 
1. ability to comprehend the definitions offered. 
2. ability in using illustrations, pictures, diagrams, or 
examples given in comprehending the meaning. 
3. recognition that a word may have many meanings, that the 
first definition is neither necessarily relevant to given 
context nor the most common meaning in some dictionaries. 
U. ability in adapting the appropriate definition to the 
context in which the word occurs. 
• ability to try several definitions in the given context 
and to select the most appropriate. 
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6. comprehension of the approved usage of the word, as a noun, 
verb, etc. 
Needed for use of dictionary for spelling 
1. knowledge of variant spellings of common sounds. 
2. knowledge of common silent initial letters, such as kn, gn, 
un, pn. 
3. recognition of dictionary’s method of indicating syllabic 
division. 
Needed for use of dictionary usage 
1. knowledge of meanings of usage terms and abbreviations, for 
example, n, t, v. 
2. knowledge of functions of various parts of speech, for 
example, transitive verb denotes action. 
3. understanding of possibility of multiple functions of a word, 
as one which may function both as a noun and a verb, for 
example, progress. 
h. understanding of abbreviations used to indicate standards 
of usage, for example, abs (alete), arch (aie), rare, slang. 
ü>. ability to interpret information or idiomatic usages, for 
example, "pick a bone with". 
Needed for comprehension of derivation 
1. knowledge of meaning of common abbreviations used to indicate 
etymology, for example, Lat., Engl. 
2. knowledge of meaning of abbreviations used to indicate words 
or meanings of technical nature, for example, Mus., Chem., 
Bot., Geol. 
Needed for permanent learning 
1. interest in details of derivation of the word, its source 
and history and variety of meanings. 
2. forming of several mental associations with known words 
derived from the same root or hearing some other structual 
relationship. 
3. recognition of the effect of the affixes present upon the 
root word. 
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U. attention to any usual orthographic details, such as words 
which are examples or exceptions to common spelling rules, 
or which present uncommon spellings of common sounds.1 
Although it is assumed that some of these skills will have been 
acquired before the student reaches the upper elementary, further prac¬ 
tice in all of the above skills is necessary. 
This section of the review of related literature pertains to the 
criteria some authorities have used to evaluate dictionaries. 
Reference librarians have come to consider five criteria for evalu¬ 
ating dictionaries— (l) "scope", (2) "authority", (3) "format", (U) 
"word treatment" or "arrangement" and (5) "special features". 
Scope — Vocabulary size is an indication of dictionary scope. 
Language like the humans who use it is a living and growing phenomenon. 
Some old words die or become obsolete. New words are borne and develop 
into common parts of our daily communication. Numerous reference sources 
record these changes. Revisions of the basic dictionaries increasingly 
tend to keep abreast of language developments, some publishers issue 
periodically a new word supplement. The up-to-date dictionary through 
continuous revision must give evidence of growing with the changing lang¬ 
uage of the people. 
Aside from vocabulary size, the following are considered in measur¬ 
ing a dictionary's coverage: supplementary lists of places, persons 
rhymes, new and special terms, and added features like tables of weights 
and measures, colored plates, and other encyclopedic material. To 
■^George D. Spache, Reading In The Elementary School (Boston: Allyn 
Bacon, Inc., 196U), pp. 3hO-3U2. 
^Louis Shores, Basic Reference Sources (Chicago: American Library 
Association, 1955)» pp. 23-28. 
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evaluate the scope of a dictionary, therefore, some of the criteria to 
consider are the size of the vocabulary, the basis for word selection, 
up-to-dateness and supplementary materials. 
Authority — Publishder and editor are the two main considerations 
in determining the authority of a dictionary and therefore its reliabi¬ 
lity. In the United States, the Gand G. Merriam Company of Springfield, 
Massachusetts, Funk and Wagnalls Company of New York, John C. Winston 
Company of Philadelphia, and Appleton Century Crofts of New York have 
long established reputations as dictionary publishers. But general 
trade and textbook publishers, too, have served the dictionary user well. 
The American Book Company, a textbook publisher, has provided American 
schools with good, graded versions of Merriam-Webster dictionaries. 
Scott-Foresman, another textbook publisher, has performed a similar ser¬ 
vice with Century dictionaries; and Row-Peterson with Funk and Wagnalls 
Dictionaries. General trade publishers like, Macmillan and Random House 
have contributed notable new abridged dictionaries. It is reasonable 
to expect authority from dictionaries bearing the inprint of any of these 
publishers. 
Format— In evaluating format of a dictionary, opaque though thin 
paper, well-labeled though small type, adequate inside and outside mar¬ 
gins, narrow columns, and plenty of aids and devices such as running 
heads, thumb indexes and guide keys are features to look for. 
Word treatment — Eight items are included in word treatment; 
spelling, pronunciation, syllabication, etymology, definition, quota¬ 
tion syntax. 
Spelling (orthography) in a dictionary turns on two issues — 
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British or American, conservative or simplified. The former choice can 
be checked by looking up words like labour, the latter by words like 
thru and bot. 
Pronunciation (orthepy) varies with English-speaking country and 
American region. American clerk and British clerk, New England and Mid¬ 
west pronunciations of class are examples of contrasts. Several de¬ 
vices are used to indicate pronunciation. Most common are the diacri¬ 
tical markings: a, a, e, e, etc. More scientific are the so-called 
amplified or phonetic alphabets, in which the 26 regular letters are 
added enough symbols to provide a different representation of each 
sound. When a word is spelled phonetically, each letter or symbol of 
the phonetic alphabet always represents the same sound. 
Syllabication is usually indicated by spaces between parts of words, 
or by centered periods, or by hyphens. To denote stress, an underline 
a double hyphen or accent mark is used. These differences in syllable 
markings are probably much more important to the publisher's blurb wri¬ 
ter than to the user. 
Etymology is indicated in some dictionaries by roots in Greek or 
Hebrew symbols; in others the symbols are transliterated. Variations 
range from detailed chronological listings of derivations to complete 
omission of any etymology. 
Definitions are given in one of two sequences. Webster's and Ox¬ 
ford English dictionaries follow historical order, giving the oldest 
meaning of a word first and the newest meaning last. Punk and Wagnalls, 
on the other hand, gives the commonest meaning first. Aside from se¬ 
quence, clarity and simplicity of definition are paramount. 
Often the use of a word in a sentence tells more about it than a 
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definition. Every unabridged English dictionary since Johnson's has 
made much of quotations. Authoritative, numerous, and applicable exam¬ 
ples are desirable. Authority and often understanding are aided by 
reference to the context of the quotation. Such reference is hindered 
by omission of a full citation to the source. A quotation from Shakes¬ 
peare is more useful if it includes an exact reference to the play, act, 
scene. Like quotations, illustrations are used effectively by many dic¬ 
tionaries to extend the verbal definitions. 
Synonyms and antonyms are included in most dictionaries. Their 
placement is important in evaluation. Some dictionaries have separate 
lists; others include synonyms and antonyms in the word entry to clinch 
definitions. 
Part of speech is usually indicated by an abbreviation — "n", 
for noun, "v" for verb. While the ordinary dictionary does not contain 
the type of discussion about word use that is found in a supplementary 
language book on usage, it will give such things as past tenses or ir¬ 
regular verbs, variations in spelling of plurals, compounding or phrase 
forming with the word. 
Special features.—Dictionary purists tend to look with disfavor 
upon the trend to crowd the dictionary with encyclopedic material. But 
whether for sales purposes or out of consideration for the home that can 
afford only one reference book, certain special features that are not 
strictly apart of the dictionary as defined in this study are becoming 
dictionary fixtures. Among them are lists of personal names, giving 
enough information to qualify as short biographical sketches of notables 
place names, identifying geographic and historical points of interest; 
census figures; maps; tables of weights and measures; colored plates of 
flags, birds, flowers, cathedrals, automobiles; Back and white illus¬ 
trations with words, and a host of other items. The biographical and 
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geographical names are entered sometimes in the main dictionary alpha¬ 
bet, sometimes separately. Other special features are more dictionary- 
like: rhymes, terms in special subject fields like business; list of 
abbreviations, signs, symbols; and comparative tables of pronunciation. 
Summary of Pertinent Literature 
A summary of the survey follows: 
1. Content analysis is a research technique for the objective, 
systematic and quantitative description of the manifest 
content of communication. The present study of dictionaries 
falls within the quantitative area. 
2. Studies in which this technique has been used have been con¬ 
cerned mainly with children's books, periodicals and textbooks 
3. A content analysis of dictionaries was not discovered by this 
writer but discussions of their importance convinced her that 
such a study would be meaningful. 
1|. Historically the development of the dictionary has paralleled 
the growth of language, and it has become increasingly signi¬ 
ficant as the need for accuracy and depth of meaning increased 
5. Current literature and practice continually established the 
importance of the dictionary as a vital tool in the elementary 
school and as deserving of systematic attention, particularly 
during the upper elementary grade levels. 
6. Among pupils in the upper elementary grades there are the 
following needs and interests which skill in use of the 
dictionary can aid in fulfilling. 
(a) The need to acquire a wider vocabulary 
26 
(b) The need to learn the meaning of new words 
(c) The need to learn the correct pronunciation of words 
(d) The need to learn the correct spelling of words 
(e) The desire for common factual data such as the names 
of persons, and places, the symbols of States, et 
cetera. 
7. Consideration of sequential development of major dictionary- 
skills may be couched within the areas of location, pronun¬ 
ciation, appropriate meanings, spelling, usage, derivation 
and permanent learning. 
CHAPTER II 
PRESENTATION AND ANALYSIS OF DATA 
This chapter consists of specific criteria for the selection of an 
elementary school dictionary, a general description of dictionaries to 
be analyzed, and an analysis of each dictionary in accordance with the 
stated purposes of the study. A checklist of specific criteria and an 
evaluation score card have been prepared for these purposes. The check¬ 
list and the evaluation sheet may be found in the Appendix of this study. 
Criteria for Selecting Elementary School Dictionaries 
To be certain that the writer would use the proper criteria in 
this study, literature was surveyed for criteria on the evaluation of 
dictionaries. Reference librarians have come to consider five basic 
criteria for evaluating dictionaries: (l) "scope", (2) "authority", 
(3) "format", (U) "word treatment" or "arrangement" and (5) "special 
features".'*' The criteria used in this dictionary study were grouped in¬ 
to three major categories: "format", "scope", and "word treatment". 
Format.—The format of the elementary school dictionary is con¬ 
sidered more important than the format of an adult dictionary. In 
evaluating the format of a dictionary answers to the following questions 
should be sought: 
^Louis Shores, Basic Reference Sources (Chicago: American Library 
Association, 19ï>U), pp. 23-2!?. 
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1. Does the dictionary have attractive cover and binding? 
2. Are well leaded types used? 
3. Is the size of print suitable for age group? 
U. Are illustrations used frequently? 
5>. Are pictures, charts, maps, graphs and other guides 
attractive and well placed? 
6. Is the book easy to handle? 
7. Are the columns reasonably narrow? 
Scope.—The term "scope" as used in this study referred to the 
range in vocabulary and additional information included such as aids to 
pronunciation, provisions for sequential development of dictionary skills 
and the extent to which the material met the needs and experiences of the 
pupils. In selecting the scope of a dictionary one should seek answers 
to the following: 
1. Does the dictionary include proper names? 
2. Does the dictionary include words which children are most 
likely to find in their reading and speaking? 
3. Does the dictionary include a section on "How to Use the 
Dictionary?" 
ii. Does the dictionary provide instructions for sequential 
development of major dictionary skills? 
£. Are skills and activities adequate for needs and interests 
of the age group? 
6. Are suggested exercises acquiring the necessary skills given? 
7. Is there a statement of philosophy in the preface? 
8. Are spelling rules given? 
9- Is a pronunciation key included? 
10. Does the dictionary include a table of weights and measures? 
11. Does the dictionary include a list of the presidents of the 
United States? 
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12. Does the dictionary include World Atlas? 
13. Does the dictionary include foreign monetary units? 
Word treatment.—This term referred to such things as pronunciation, 
definition, spelling, syllabification and origin of words. The follow¬ 
ing questions should be considered in the appraisal of word treatment in 
an elementary dictionary. 
1. Are the definitions clear and concise? 
2. Are parts of speech indicated? 
3. Is syllabification shown? 
H. Is the origin of words given? 
5. Are obsolete forms indicated? 
6. Are different spellings indicated? 
7. Are words that should begin with capital letters indicated? 
8. Are restrictions of usage indicated? 
General Description and Analysis of 
Format, Scope and Word Treatment 
In 
The Thorndike and Barnhart Beginning Dictionary 
This book is a dictionary for the beginner. The editors are E. L. 
Thorndike and Clarence L. Barnhart. The book is published by Scott, 
Foresman and Company. The beginning copyright was in 19h5> by Thorndike. 
It has been revised several times, with outstanding professors from 
several universities serving on the editorial board. 
Format.—Table 1, page 30, gives the comparative rating of the for¬ 
mat of this book with other dictionaries analyzed. The format of this 
book should be reasonably attractive to pupils in the fourth grade. It 
is bound in deep orange covering with the words "Thorndike" and "Barn¬ 
hart" printed in large white letters on the outside cover and the words 
TABLE 1 
A COMPARATIVE RATING OF THE FORMAT OF THE SELECTED DICTIONARIES 
Thorndike-Barnhart Webster's Winston 
A B C D - A BCD- A BCD 
Attractiveness of Cover and Binding X X X 
Suitability of Size and Print X X X 
Size of Book X X 
Durability of Book X X X 
Quality of Paper Used X X X 
Distribution of Charts and Maps X X X 
Use of Color X X 
A - means "at an excellent level" 
B - means "to a satisfactory degree" 
C - means "to a moderate degree" 
D - means "at an unsatisfactory level" 
- - means "no evidence" 
31 
"Beginning Dictionary" written in black cursive letters. 
The binding and pages are of such quality as to permit frequent 
use of the book without a great deal of wear and tear. According to 
authorities the material for the covers of a book may be cloth stiffened 
with starch and it may also be leather if the book is expensive. Al¬ 
though this book is not an expensive one it was made of heavy and durable 
cloth that has been glued to heavy cardboard boards, used for the front 
and back covers of the book. This is essentially good and significant 
for elementary pupils who are at the level of receiving instructions on 
"How to handle books". 
The paper used to print this book was a tougher and longer lasting 
type paper than most paper used for printing news. The pages appeared 
to have been coated with perhaps a thin layer of Kaolin. This material 
comes out of the ground and is something like modeling clay. When Kaolin 
is put on paper in the form of a thin liquid it hardens into a fine shiny 
surface called coated stock, this was the appearance that the pages of t 
the book had to the writer. 
Picture illustrations, and other guies in black and white are 
placed throughout the book. To be specific there are sixteen hundred 
drawings in black and white scattered throughout the book. The author 
states, "we use pictures when pictures can teach the child what he needs 
to know better than words can" 
The writer felt that the omission of charts and maps was unusual 
for a book so very well planned in other features important for pupils 
at the elementary level. Each page consists of two columns reasonably 
-^F. E. Compton, Subscription Books Bulletin (New York:New York 
Public Library, 1939)- 
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narrow. The words defined were in well leaded bold type that reminds 
one of the Franklin Gothic Print. These are measured in points, general¬ 
ly the sizes range from six points. This book was printed in the 10 
point type. The size of the book was 6 3/b x 9 inches which makes it 
easy for pupils to handle. 
When books are appealing or "eye-catching", this stimulates as well 
as motivates the pupils to have the desire to investigate. The three 
colors used in designing the outside cover of this book (orange, black 
and white) are warm and appropriate. Thorndike and Barnhart rated at 
"an excellent level", in attractiveness of cover and binding. 
The book also rated "at an excellent level", in suitability of size 
and print, durability of book and quality of paper used; these features 
are also important in book selections. The size of the book is appro¬ 
priate and should be easily used by the fourth, fifth and sixth grade 
pupils. As pointed out earlier, the print was approximately 10 point 
which of course makes it easy on the eyes of elementary pupils; the book 
is a strong, sturdy one that should last for a long time; the quality of 
paper is excellent and appropriate, and is not easily torn. 
A dictionary can hardly be expected to exude charm, yet the child 
who finds a book full of lively facts is more apt to return to that book 
with a hopeful heart. In the area of charts, maps and color, this dic¬ 
tionary rated at "no evidence". 
Scope. — Table 2, page 33, gives comparative rating of the scope of 
this book with other dictionaries analyzed. As previously pointed out 
the term "scope" as used in this study referred to the range of the vo¬ 
cabulary and additional information included, such as aids to pronuncia¬ 
tion, provision for sequential development of dictionary skills and the 
TABLE 2 
A COMPARATIVE RATING OF THE SCOPE OF THE SELECTED DICTIONARIES 
Thorndike-Barnhart Webster's Winston 
A B C D - A B C D - A B C D - 
Range of Vocabulary X X X 
Explanation of Dictionary Use X X 
Treatment of Dictionary Skills X X X 
Appropriateness of Exercises X X 
Vuü 
Pronunciation Key X X X 
VjJ 
Illustrations X X 
Additional Information X X X 
A - means "at an excellent level" 
B - means "at a satisfactory degree" 
C - means "to a moderate degree" 
D - means "at an unsatisfactory level" 
- - means "no evidence" 
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extent to which the materials met the needs and experiences of the pupils. 
The dictionary is perhaps the most useful aid to the language arts 
that an elementary pupil will encounter. It contains vast stores of in¬ 
formation necessary for effective reading, writing, speaking, and listen¬ 
ing. According to Trahue to advise a student "to get the dictionary 
habit" is not sufficient. What he must acquire involves scores of speci¬ 
fic items of information, positive attitudes and specific skills in the 
use of the dictionary. Trahue also points out that instruction should 
be arranged and graded in sequential steps and that attention must be 
given to individual differences in readiness."^ 
Before pupils start to use a commercial dictionary, they should be 
fully familiar with the alphabetical order of letters. In the first two 
grades they begin memorizing letters and arranging small groups of words 
in order according to the initial letters. The first practical use of 
the dictionary by pupils in the third grade is to check the spelling of 
familiar words. Use of the dictionary to verify the pronunciation of 
common words comes about the fifth grade level. The final use of the 
dictionary is to note the exact meaning of words that are vaguely famil- 
2 xar. 
To summarize, the sequential steps are learning to find the word, 
learning to pronounce the word, and learning to use the word. 
Range of vocabulary. — The Thorndike and Barnhart Beginning Dic¬ 
tionary contains a total of twenty-three thousand, two hundred eighty- 
one words defined. The authors of this book made a special count of 
■*-M. R. Trahue, "Use of the Dictionary," Forty-third Yearbook, 
National Society for the Study of Education, University of Chicago 
Press, Chicago, Illinois, 19kk> 
^Ibid. 
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twenty-one different textbooks that are widely used in the fourth grade 
in order to find out what words might be involved at this level. Among 
these books were the health, science, social science and language arts. 
The definitions are simple, concise and clear including illustrations 
and sentences showing the use of the word, in order for the child to 
understand each definition. Words are defined by other words that occur 
more frequently than the one being defined. The arrangement and spacing 
of material for each word will help the pupils to find what they need to 
know. 
Explanation of dictionary use.—The introduction contains "Notes 
To The Teacher" and "How to Use The Dictionary". On pages six, seven, 
eight, and nine are "Notes To The Teacher", accompanied by carefully 
planned lessons and exercises as well as sixty-seven lessons for the 
child called "How To Use Your Dictionary", with step by step instructions 
in all the necessary dictionary skills. No lesson introduces more than 
one dictionary skill, each skill is developed through simple explana¬ 
tions, examples, illustrations and practices involving actual individual 
use of the dictionary. Proper names are used throughout the book; ex¬ 
amples are: Jesus, Jupiter, Kith, Kores, Stars and Stripes. 
Development of dictionary skills.—The following aids in the de¬ 
velopment of dictionary skills are noted: locating entry words, com¬ 
prehending definitions of words, and deriving pronunciations. The first 
six pages are used to acquaint the pupil with the general format of the 
dictionary and four methods of explaining word meanings. Other pages 
provide for developing skill in locating entry words through the use 
of alphabetical order and guide words. Practice exercises are given 
to develop skill in using the dictionary to find spellings of words, 
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in finding the right entry word and adapting its definition to a con¬ 
text that uses a variant form of derivative of the entry word. 
Additional information included.—This dictionary includes in 
addition to the twenty-three "thousand two hundred and eighty-one words 
defined "Notes To To The Teacher", a section on "How to Use the Dic¬ 
tionary" and a full pronunciation key. An obvious omission in this dic¬ 
tionary is a table of weights and measurements which the writer feels 
should be included. 
Word treatment.—Table 3, page 37, gives the comparative rating of 
word treatment of this dictionary as compared to others analyzed. The 
word treatment of ihis book is thorough. Syllabification with diacriti¬ 
cal marks for each word is given. The definitions are clear, concise 
and well illustrated and simple sentences are used when necessary. 
In most instances several definitions are given. In the case of 
nouns, pictures are included, and words that should be capitalized are 
so presented. The origin of words is not given, neither are obsolete 
forms indicated and the part of speech is not stated. Illustrative 
sentences are geared to children's understanding. They clinch meanings 
and show how a word may be used in a sentence. 
Thorndike and Barnhart rated "at an excellent level" in the follow¬ 
ing: clarity of definitions, illustrations of meanings use of guide 
words, syllabification, and origin of words. 
Clarity and conciseness of definitions.—The eight year old who 
looks up a word in a dictionary but cannot understand the definition is 
not likely to repeat the process. The adult dictionary may leave him 
equally irritated because he cannot comprehend the material he finds 
TABLE 3 
A COMPARATIVE RATING OF WORD TREATMENT OF SELECTED DICTIONARIES 
Thorndike-Barnhart Webster1s Winston 
A B C D A B C D A BCD - 
Clarity and Conciseness of 
Definition X X X 
Illustration of Meanings X X X 
Use of Guide Words X X X 
Syllabification X X 
Origin of Words X 
Parts of Speech X X X 
A - means "at an excellent level" 
B - means "to a satisfactory degree" 
C - Means "to a moderate degree" 
,D - means "at an unsatisfactory level" 
- - means "no evidence" 
38 
there. Thorndike and Barnhart have done an excellent job of writing 
clear definitions in this book. As stated earlier, the words are de¬ 
fined by other words that occur more frequently than the one being de¬ 
fined, so that the child will have a wider range of opportunity for 
understanding the definition. 
Illustrations of meanings.—Illustrative phrases and sentences are 
used throughout the book in order to make meanings clear to the pupils, 
since the meaning of words can be learned best by using words, this 
phase of the book is significant indeed. 
Use of guide words.—At the top of each page in this dictionary 
are two words. The authors clearly state in the lesson on guide words 
that the word at the left is the same as the first entry word on the 
page, and the word on the right is the same as the first entry word on 
the page. For example 
reff 532 reflect 
A glance at these words will tell pupils if the word they want is on a 
particular page. 
Syllabification.—Students at any level should be given the oppor¬ 
tunity to find the sounded vowels in words that are strange to them and 
to determine how many syllables the words have, they should learn that 
"ai", "ie", "ow" (as in show) have one sound because one of the vowels 
is silent. These solutions should be checked with the divisions of the 
word in the dictionary. This book indicates proper use of syllabifica¬ 
tion by means of diacritical marks, and this is done in such a way that 
students can readily understand the procedure. 
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Origin of words.—The etymology of a word is the word's origin 
and history. It tells how the word began, and where and how it has 
been used through the ages. An etymology also tells how a word has 
changed and grown in meaning, spelling and pronunciation. Etymologies 
may be very simple and short, or they may be long and complicated. How¬ 
ever, they are not difficult to understand. A look at the etymology of 
a word not only will be interesting but will expand and clarify the mean¬ 
ing. 
Two symbols are used in giving the etymologies of words: Means 
"derived or taken from" Ca-jole... (French Cajoler) The English word 
"cojole" is derived from the French word cajoler; and means "and" 
clyp -e.i. form... Latin clypens round shield and English - form 
The English word "clypeiform" is derived from the Latin word clypens 
(meaning a round shield) and the English suffix - form. 
Parts of speech The parts of speech are not included in this 
book, however, in many instances pictures were used to represent a noun 
in the book. 
General Description and Analysis of 
Format, Scope and Word Treatment 
In 
The Winston Dictionary for Schools 
This dictionary is designed specifically for use in the elementary 
grades. It was first published in 1937 as the Winston Simplified Dic¬ 
tionary for Children (frequently revised). The definitions are identical 
with those in the larger book (The Mew Winston for Children). Thomas K. 
Brown and William D. Lewis editors of this volume have done a magnificent 
job in selecting the vocabulary, definitions, verbal and pictorial illus¬ 
trations 
Uo 
All entries are arranged in one alphabetical list, the standard 
vocabulary, prefixes, suffixes, abbreviations and geographical, Biblical, 
mythological and literary names are in a single alphabetical list. 
"Like all books of the Winston series, this book follows the basic 
principle of definition that every word should be so defined that its 
meanings and use can be easily understood.""*" 
Format.—Table 1, page 30, gives the comparative rating of the for¬ 
mat of this book with other dictionaries analyzed. The dictionary must 
first of all be attractive to the child in terms of color of binding, size 
of print and color, type and fequency of illustrations. According to 
many authorities, if children are to use dictionaries frequently, they 
must not be overwhelmed with the difficulty of use. Therefore, "Well 
leaded typed, suitable margins, reasonably narrow columns and well loca¬ 
ted guide words give the dictionary an inviting appearance and indicated 
p 
ease of reference to the child." 
Attractiveness of cover and binding.—This volume rated "at an ex¬ 
cellent level", in attractiveness of cover and binding because of the 
attractive and unusual green binding. Here the editors used bold type 
print for the title of the book. The unusual features of the binding 
were the following: 
Pictures of trees and butterflies that represented 
nature. Airplanes, trains, cars and tractors depict 
ways and means of travel. Microscope, magnets the sun 
and the moon represented science. 
^-Thomas K. Brown and William D. Lewis, The Winston Dictionary for 
Schools (New York: Holt Rinehart and Winston, Inc.,) p. iii. 
p 
C. Merrill Murray, "Selecting an Elementary School Dictionary," 
Elementary English, XXXXIV (1957), pp. 293-297. 
la 
Musical Staff, paint and paint brushes illustrated 
the fine arts and bread and milk pictures represented 
health. 
Suitability of size and print—In this area the volume rated "to 
a satisfactory degree", because the size of print is approximately the 
8 "point" type which is somewhat smaller than Thorndike's 10 "point" 
size print. In spite of the difference in point size, reading from the 
volume indicated no possible eye strain of pupils at the elementary level. 
Size of book.—The volume rated "to a satisfactory degree", because 
it is appropriate in size (6 1/2 x 8 3A) but somewhat heavy in weight to 
be easily handled by the elementary school child. However, the size and 
weight will not cause any difficulty in placing on and/or removing from 
the library shelf. 
Durability of book.--The volume appeared to have been made of strong 
first quality cloth and it has an expensive appearance. The volume was 
rated to a "satisfactory degree", because of these qualities. The volume 
in addition, appeared to be able to undergo "strong muscle" treatment. 
Quality of paper used.—The paper used in this volume was of dur¬ 
able quality, it appeared much stronger than paper used for newsprint 
and is satisfactory in weight. 
Distribution of charts and maps The volume rated at "an excellent 
degree", because it contained more charts and maps than the other dic¬ 
tionaries analyzed. There were sixteen colored maps, showing the cities, 
towns and physical features listed in the vocabulary. The volume also 
had a "ready reference", world atlas. As stated in the preface, "except 
for a very few names of places too small to be shown, each geographic 
entry in the alphabetical vocabulary refers to the user to a specific 
map for its location." 
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Use of color.—This volume should be rated at "excellent degree", 
because it is highly colorful. On the front piece is found "Flags of 
the Leading Nations of the World", that should help children enjoy while 
learning what they need to know about our nation's flag. In addition 
there were pictures of "Familiar Birds of the United States", "Twelve 
Typical Dogs", "Representative Domestic Animals", "Familiar Food and 
Game Fishes", "Common Wild Flowers of the United States", and others. 
Scope—Table 2, page 33, gives comparative rating of the scope 
of this book with other dictionaries analyzed. As previously stated the 
term scope referred to the range in vocabulary and additional information 
included such as aids to pronunciation, provision for sequential develop¬ 
ment of dictionary skills and the extent to which the material met the 
needs and experiences of the pupils. 
Range of vocabulary—This volume rated at an "excellent degree", 
in range of vocabulary because it had thirty-two thousand, five hundred 
and fifty entries by a count made by the editors in accord with Federal 
specifications for determining vocabulary content of dictionaries. It 
contained many new words that come into daily use by way of television, 
radio, discoveries in science, industry, medicine, etc., in addition, 
new meanings are clearly defined and explained. 
Explanation of dictionary use.—There are approximately seven pages 
preceding the dictionary stating the directions for the use of this vol¬ 
ume with subheadings listed as: 
General Direction, Spelling and Pronunciation 
of Inflectional Forms, Guide to Pronunciation 
Abbreviations Used In This Book 
Under the subheading "General Directions", are brief but significant 
paragraphs on the use of the Hyphen-Variant spellings, where the editors 
state s 
If two or more variations of the spelling of a word 
exist, as guage, and gage, calcimine and Kalsomine, each 
is listed in its proper alphabetical place, unless the 
variant is too nearly like the preferred form to require 
separate entry as the case of ctalog, cataouge, and other 
pertinent information on Proper Narres, Foreign Words, 
Homographs Derivaties, Prefixes and suffixes and Abbrevia¬ 
tions. 
Treatment of dictionary skills.—The volume rated to a "satisfac¬ 
tory degree", in the treatment of the following dictionary skills: 
Main Entries.—All entries are arranged in one alphabetical 
list. The numerous biographical entries furnish hundreds of 
ready answers to the question: irWho was or is he?" 
Inflected Forms.—Plurals of nouns, past tense and participles 
of verbs, and comparative and superlative of adjectives and 
adverbs are entered when there is an irregularity in spelling 
or form. They are in bold-face type which syllabicate, et 
cetera. 
Appropriateness of exercises.—This volume rated at "no evidence" 
in this feature, because there are no practice exercises and/or lessons 
in the volume. 
Pronunciation key.—The editors showed pronunciations by phonetic 
re-spelling and diacritical marks. No use of unfamiliar symbols was 
indicated in this section. There is an adequate key to pronunciation 
on each page of the volume. Where more than one pronunciation is accept¬ 
able, both are given. This volume rated to "a satisfactory degree". 
Illustrations.--Illustrations expand definitions and make hard 
concepts easier to grasp. As stated in the preface, "these illustrations 
in this book is the size scale which is included wherever possible and 
adds to the understanding of the subject". This volume rated to, "an 









Leaves et cetera 
Additional information.—In addition to the thirty-two thousand 
five hundred and fifty words defined this dictionary contains a section 
on "Directions for Use", supplementary material such as tables of weights, 
measures and standards, foreign monetary units, signs and symbols, signal 
codes, list of Presidents of the United States, area and population of 
Foreign countries, and an Atlas of the World. 
Word treatment. — Table 3, page 37, gives the comparative rating of 
the word treatment of this dictionary with other dictionaries analyzed. 
The word treatment of this dictionary is excellent. The pronunciation of 
every main listing and of all forms or derivaties is given by respelling 
within parentheses according to a simple phonetic key, accessible through¬ 
out the vocabulary at the foot of each page. 
If two or more variations of the spelling of a word exist, each is 
listed in its proper alphabetical place. This dictionary contains thous¬ 
ands of verbal illustrations showing the use of words in context. 
Clarity and conciseness of definitions—The editors of this volume 
have spent many hours working over explanations of hard words in order 
to make them clear and exact. The definitions were simple and were or¬ 
ganized in alphabetical sequence if a word had more than one meaning. 
This volume rated to "a satisfactory degree". 
Illustration of meanings.—The way an unfamiliar word is used in 
a sentence can often suggest its meaning. Children must know the ways 
in which meanings are given in order to understand the definitions. 
Meanings are presented many ways. For example, the definition of a word 
which is not complicated, a word which has only one meaning is a descrip¬ 
tive statement in simple direct language. A word or phrase which lends 
itself to illustration may have its meaning made clearer by picture or a 
diagram. 
It is the consensus of authorities that there are two principles 
followed in arranging definitions. The first and more important, prin¬ 
ciple is that the most common, or most frequently used, meaning of a 
word is given first and the second principle of definition grouping is 
that meanings which are closely related are listed together whenever it 
is possible to do so. 
This volume used verbal and pictorial illustrations to clarify the 
actual use of a word in sentences or phrases and rated to "a satisfactory 
degree". 
Syllabification—A syllable is part of a word pronounced as a unit, 
consisting of a vowel alone or with one or more consonants. Syllabica¬ 
tion, division into syllables was shown by a (—•_) between the syllables 
of an entry. The volume rated to "a satisfactory degree". 
Origin of words The volume rated at "no evidence", there were 
no etymologies indicated. 
Parts of speech.—The parts of speech are abbreviated and itali¬ 
cized following the pronunciation for main entries. They preceded the 
definition for each part of speech in this volume. 
Quality of paper and use of color.—The quality of paper used by 
the publishers is good and tough and will not be easily torn when the 
pages are turned. They have made very little use of appealing colors 
in the interior of this book. The pictures are all done in black and 
white; there are no maps and charts. 
Scope. — The scope of this dictionary indues vocabulary range, 
getting acquainted with your dictionary, and additional information. 
It is rated in Table 2. 
Range of words—This dictionary, although adequate for the 
fourth, fifth, and sixth grades, contains approximately eighteen hundred 
words and one thousand six hundred pictures. The authors preferred to 
keep the number low in order to provide space for verbal and pictorial 
illustrations and at the same time have a thin book. 
Treatment of dictionary skills—Twenty-four pages are devoted to 
"Getting Acquainted with Your Dictionary". Simple language is used to 
explain the value and the use of the dictionary to pupils on the fourth, 
fifth, and sixth grade levels. Emphasis is placed on a logical sequence 
of development beginning with locating the word, the spelling of the 
word, pronunciation of the word and learning to use the word. 
The authors have given illustrations to show how other words, not 
found in the dictionary, may be from root words that are listed as entry 
words. 
General Description and Analysis of 
Format, Scope, and Word Treatment 
In 
The Webster's Elementary Dictionary 
This dictionary is a new book in the Merriam-Webster series of 
dictionaries, and is the first one made especially for the fourth, fifth, 
and sixth grades. The purpose of this dictionary as stated in the pre¬ 
face, is to make clear the correct meaning and usage and the correct 
spelling and pronunciation of a selected vocabulary which comes within 
the range of reading of boys and girls beginning with the early elemen¬ 
tary grades. This book contains five hundred and seventy-four pages. 
Format.—Table 1, page 30, gives the comparative rating of the 
format of this book with other dictionaries analyzed. In evaluating 
the format of this book, the writer used the following criteria. Attrac¬ 
tiveness of cover and binding, size of book, quality of paper used, and 
the use of color. This book received a "satisfactory" rating with refer¬ 
ence to format. 
Attractiveness of cover and binding — The cover and binding of this 
book are made of stiff cardboard covered with cloth. The words "Webster' 
Elementary Dictionary", are printed in bold black letters on the front 
and back covers of the book. The use of gold and green colors has made 
the volume fairly attractive. 
Size of book—This book is of convenient size. It is not too 
large nor too small to be carried or stacked with other books used in 
the fourth, fifth, and sixth grades. The exact measurements are 8 1/2 
X 7 X 1 inches. 
Adequate exercises are given to teach the pupils correct pronuncia¬ 
tion. For example, on page fifteen A the pupils are asked to find the 
entries for desert in the dictionary. They are then told that there are 
two ways of pronouncing the series of letters desert. / dizert/ 
/ dez-rt / 
Pronunciation key.—In addition to the emphasis placed on pronun¬ 
ciation in the section devoted to getting acquainted with your dictionary 
the authors have placed pronunciation symbols on the inside of the front 
cover and also on the inside back cover. The pronunciation key is not 
found on each page as it is in the Thorndike and Barnhart dictionary. 
Additional information included.—In addition to the vocabulary 
on the section "Getting Acquainted With Your Dictionary", this book 
contains lists of the Presidents of the United States of America, the 
states of the United States of America, nations of the world, and the 
largest cities of the world. 
Word treatment.—The word treatment of this book is less than 
thorough. It appeared that the authors sacrificed thoroughness of word 
treatment in order to keep the book thin and light. Appraisal of this 
area is found in Table 3 and discussed below. 
The number of entries in this book is not an indication of the 
number of words in the vocabularies of pupils in the fourth, fifth and 
sixth grades. Most children of this age group know many words that are 
not in this book. Some children will surely need and use regularly 
according to their interests and abilities a larger vocabulary than is 
here provided. 
Clarity and conciseness of definitions.—For the most part the 
definitions are concise and dear. In the majority of instances at least 
two definitions are given and at least one illustration. Example: 
"Abound 1. To be plentiful. Opportunities to go swimming abound during 
summer vacation. 2. To be well supplied. These books abound with 
'pictures." In some instances the definition seems to be too concise 
for clarity. Example: "A-bomb." 
Syllabification.—This book indicated proper syllabification with 
the use of diacritical marks. A slant line is found at the beginning and 
at the end of each entry work and each word is divided into syllables 
with the aid of pronunciation symbols. Vowels sounds and accented syll¬ 
ables are clearly indicated. Example: fermentation /f r-m n-'tash-n/ 
Origin of words.—The origin of words is not treated in this dic¬ 
tionary. The writer does not consider this a weakness inasmuch as this 
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book is interned for use in the fourth, fifth, and sixth grades. 
Parts of speech.—The part of speech of each entry word is indi¬ 
cated distinctly in large block-face type, and is well arranged for ease 
of consultation. 
Synthesis of Evaluations of the Three Dictionaries 
in Terms of Sequential Development of Major 
Dictionary Skills as Outlined in the 
Literature 
As pointed out in the survey of related literature, the dictionary 
is an invaluable but complex aid in the educational process. It cannot 
be used willingly and effectively without the proper skills. For this 
reason it becomes absolutely necessary that the elementary pupil not only 
be introduced early to the use of the dictionary but provisions should be 
made for the pupil to acquire the necessary dictionary skills. 
The following is an evaluation of the extent to which the three 
selected dictionaries meet the criteria of the sequential development of 
major dictionary skills as outlined in the literature. 
The Thorndike and Barnhart Beginning Dictionary.—This volume con¬ 
tains sixty-six pages devoted exclusively to the development of the major 
dictionary skills with suggestions to the teacher that the pupil be guid¬ 
ed in the study of these pages before he is asked to work independently. 
The material contained in these pages is well selected and arranged in 
a sequential order on two levels. The first forty-two pages treat the 
major dictionary skills of locating entry words, comprehending defini¬ 
tions of words and deriving pronunciation for use in the first half of 
the fourth grade. The other twenty-four pages treat the same skills at 
a more advanced level. 
The first six pages devoted to the development of the major dic¬ 
tionary skills introduce the dictionary to the child as a book in which 
he will find the meanings of words. These pages acquaint the pupils with 
the general format of the dictionary and with four methods of explaining 
word meanings, definitions, pictures, illustrative sentences and illus¬ 
trative phrases. The next nine pages aim to develop skill in locating 
entry words through the use of alphabetical order and guide words. The 
following eight pages present a developmental program in comprehending 
defined meanings and adapting these meanings to fit given context. 
Twelve pages are devoted to the development of basic concepts and skills 
needed for the interpretation of dictionary pronunciations. These pages 
introduced the following aspects of phonetic spelling: omission of silent 
letters, single consonant sounds and their symbols, eleven vowel sounds 
and their symbols, syllabication, and accent. The last two pages of this 
section aim to develop skill in using the dictionary to find spellings 
of words. 
The first nine pages on level two of the material devoted to the 
development of major dictionary skills completes the introduction of all 
symbols used in pronunciation and give practice in their use. The fol¬ 
lowing three pages are designed to promote ability in locating and using 
special meanings of words and phrases given in the dictionary and to give 
practice in adapting definitions to context. The next three pages pre¬ 
sents the problem determining the root word in order to find the meaning 
of variant forms and derivatives. These pages give practice in finding 
the right entry word and in adapting its definition to a context that 
uses a variant form or derivative of the entry word. Seven pages give 
practice in using the dictionary for meaning, pronunciation, and spell¬ 
ing of words. 
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The Winston Dictionary.—In the opinion of the writer Winston falls 
far short in providing for the sequential development of the major dic¬ 
tionary skills. Apparently the editors assumed that the pupils who would 
use this book would have thoroughly mastered the dictionary skills and 
would have little need for further practice. Four pages are devoted to 
Directions For The Use of This Book. On one page the editors discuss 
briefly the following topics: 







"Prefixes and Suffixes" 
"Abbreviations" 
"Comparison of Adjectives and Adverbs" 
On the following two pages the editors discuss quite well spelling 
and pronunciationoof inflectional forms. The final page of this section 
gives a detailed discussion on guide to pronunciation, emphasizing the 
principal stress in a word of two or more syllables, secondary and pri¬ 
mary accent and symbols for English sounds as well as sound in foreign 
languages. 
The Webster Elementary Dictionary.—The editors of this dictionary 
have done a fairly thorough job in providing for the sequential develop¬ 
ment of major dictionary skills. In a section on "Getting Acquainted 
With Your Dictionary", the following topics are discussed in an orderly 
sequence : 
"Locating the meaning of words by alphabetical order" 
"Dividing The Dictionary into Thirds" 
"Guide Words" 
"Different Word With The Same Spelling" 
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"Words With More Than One Meaning" 
"Entry Words and Entry Phrases" 
"Pronunciation Symbols" 
"Noun Plurals" 
"Principal Parts of Verbs" 
"Comparison of Adjectives and Adverbs" 
"Making and Analyzing Words" 
"Prefixes and Suffixes" 
Particularly noticeable is the manner in which the above topics 
have been discussed. The editors have presented the discussions in 
easily-followed short steps. For example in the discussion of "Locat¬ 
ing the Meaning of Words By Alphabetical Order", the following sub¬ 
headings are carried: alphabetical order by first letters, alphabeti¬ 
cal order by second letters, by third-letters and alphabetical order by 
fourth and fifth letters. Only five vowels are introduced in the first 
exercise on vowel symbols. These are followed with another exercise on 
"four more vowels". In a discussion on "stress", "strong and weak stress" 
are discussed and followed later by "more on stress". In the back of 
this dictionary there is a page on "more about pronunciation". This wri¬ 
ter feels that such a procedure added greatly to the value of the book 
in providing for the sequential development of the major dictionary 
skills. 
Synthesis of an Appraisal of the Extent to Which 
The Skills and Activities of the Three 
Dictionaries Meet Documented Needs 
of Boys and Girls 
Although the needs and interests of upper elementary school pupils 
sire complex and varied, the following needs and interests which skill in 
the use of the dictionary can aid in fulfilling are widely recognized. 
1. The need to acquire a wider vocabulary. 
2. The need to learn the correct meaning of words. 
3. The need to learn the correct pronunciation of words. 
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1*. The need to learn the correct spelling of words. 
5. The desire for common factual data such as the names of 
persons, and places, the symbols of states, et cetera. 
The following section gives an appraisal of the extent to which 
the skills and activities of the three dictionaries meet the documented 
needs of boys and girls. 
The Thorndike and Barnhart Dictionary.—The editors of this dic¬ 
tionary have done an excellent job in making provisions for meeting the 
needs of pupils with little or no skill as well as those who have master¬ 
ed some of the elementary dictionary skills. As pointed out in the pre¬ 
ceding section the exercises on the development of major dictionary 
skills are on two levels. Level one is designed for those who possess 
little or no skill in the use of the dictionary and level two is design¬ 
ed for those who have some knowledge of the skills but need further prac¬ 
tice . 
To satisfy the needs experienced by many upper elementary pupils 
for correct pronunciation and spelling, the authors of the Thorndike 
and Barnhart dictionary have done a good job. Exercises on 'binding 
Spelling" and correct pronunciation embracing real life experiences are 
provided. A portion of the pronunciation key is found at the bottom of 
every other page. 
In the main body of the book the editors have made use of color¬ 
ful and attractive illustrations to interest the pupils. Pictures are 
used to make the meanings of uncommon words clear. But the omission of 
maps, charts and more factual information is a definite weakness. 
The Winston Dictionary.—The editors of this book have made an at¬ 
tempt to meet the needs and interests of elementary boys and girls, but 
in the opinion of the writer, have not done as thorough job particularly 
on the need for the development of major dictionary skills, as the edi¬ 
tors of the Thorndike and Barnhart Dictionary. They have apparently 
assumed that the boys and girls who would use this dictionary would have 
no need for a review of locating the meanings of words. 
The need to learn the correct spelling of words, the need to learn 
correct pronunciation of words, the need to learn the correct meaning of 
words, and the need to acquire a wider vocabulary are satisfied to a high 
degree. The word range of this dictionary is very extensive. Spelling 
rules and pronunciation keys at an advanced level are provided. 
In the main body of the book the editors have made use of colored 
pictures and at intervals there are lengthy discussions on topics of 
interest to upper elementary school pupils. The appendix carry a colored 
world atlas, tables of weights and measures and other supplementary ma¬ 
terial . 
The Webster Elementary Dictionary.—The editors prepared this vol¬ 
ume with the needs and interests of the fourth, fifth, and sixth grade 
pupils in mind. In the opinion of the writer the needs and interests of 
the boys and girls on this level have been satisfactorily met. The range 
of words, although limited to approximately eighteen thousand, covers 
most words encountered by the upper elementary school pupil. The section 
on "Getting Acquainted With Your Dictionary", covers locating the mean¬ 
ings of words, pronunciations, plurals, principal parts of verbs, com¬ 
parison of adjectives and adverbs and making and analyzing words. 
The main body of the book has black and white pictures but no 
charts and maps. The supplementary material is limited to two pages. 
CHAPTER III 
SUMMARY, CONCLUSIONS, IMPLICATIONS AND RECOMMENDATIONS 
Rationale 
It takes time and carefully developed sequence in learning to insure 
consistent growth in proficiency in the language arts. In each of the 
areas, certain basic skills are essential to competence, and it is usual¬ 
ly necessary to take time to teach the techniques involved and to provide 
sufficient practice for real learning. 
As soon as possible children should be taught to help themselves 
to acquire new word meanings independently by making use of glossaries 
and dictionaries. Picture dictionaries can be used as early as the first 
grade and are helpful additions to the library table through the primary 
grades and in upper grade remedial work. The use of the simple glossary 
can be introduced as early as the second and third grades where teachers 
may stress dictionary skills in alphabetizing, locating entry words and 
interpretation of information commonly found in a dictionary entry. Ex¬ 
tensive dictionary use comes in the fourth grade as children face a wider 
vocabulary load and become better able to spell the word they want to 
look up. 
The dictionary is an important instrument for the development of 
independence in reading. In fact the most useful reference book is the 
dictionary. The value of the dictionary should be recognized by all 
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children and the habit of using it should be established. Use of the 
dictionary should not be limited to word meanings but should include other 
important functions. 
The main drawback about stressing the use of the dictionary in the 
past was the poor type of dictionary that was available for school use. 
School dictionaries published within the past ten years have, to a large 
extent, overcome some of the former difficulties through clear type, 
simple vocabulary in definitions and explanations, illustrative sentences, 
simplified guides to pronunciation and abundant illustrations make them 
attractive for pupil use. 
Recapitulation of Research Design 
of Study 
Interest in this study evolved from the writer's experience while 
working with freshman students in their reading classes at Clark College. 
It was noted that many of the students had not mastered the general skills 
of word attack. The writer decided to make an intensive study of several 
dictionaries that should have been available to these students at an 
earlier grade level. 
The problem involved in the study was to describe and analyze ele¬ 
mentary school dictionaries according to specific criteria derived from 
professional texts and authoritative discussions. It was felt that such 
a study would aid elementary school teachers, curriculum directors, text¬ 
book committee members and administrators in making a discriminating 
selection of the best dictionary to be used as an aid in vocabulary 
building. 
The main objectives of this research was to make an analytical 
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and comparative study of the format, scope, word treatment, the extent 
to which provision is made for sequential development of the major dic¬ 
tionary skills, and the extent to which the skills and activities might 
meet the needs and interests of pupils in the upper elementary grades. 
This study was limited to three dictionaries approved by the State 
of Georgia. The Thorndike Barnhart Dictionary, Webster's Elementary 
Dictionary, and the Winston Dictionary For Boys and Girls. 
The method of research for the study was the Descriptive Survey 
method of research, using specific techniques of content analysis. 
Summary of Related Literature 
As a result of this writer's investigation of related literature, 
the following summary is presented: 
1. Content analysis is a research technique for the objective 
systematic and quantitative description of the manifest 
content of communication. This present study of dictionaries 
falls within the quantitative area. 
2. A content analysis of dictionaries was not discovered by this 
writer but discussions of their importance convinced her that 
such a study would be meaningful. 
3. The dictionary is an indispensable tool in the educative pro¬ 
cess. It is of particular importance in the elementary grades. 
h. There are certain necessary skills that are needed for an 
effective use of the dictionary. These skills must be taught 
in the elementary grades. 
5. Pupils in the upper elementary grades use the dictionary pri¬ 
marily for the following purposes: spelling, pronunciation, 
etymology and definition. 
6. Dictionaries are evaluated by the following criteria: scope, 
word treatment or arrangement, format, authority, and special 
features. 
7. Among pupils in the upper elementary grades there are the 
following needs and interests which skill in the use of the 
dictionary can aid in fulfilling: 
a. The need to acquire a wider vocabulary. 
b. The need to learn the correct meaning of words. 
c. The need to learn the correct pronunciation of words. 
d. The need to learn the correct spelling of words. 
e. The desire for common factual data, such as the names 
of persons, and places, and the symbols of states. 
Summary of Basic Findings 
The basic findings of this research are presented in accordance 
with the purposes of the study. 
The Thorndike and Barnhart Beginning Dictionary.—This book rec¬ 
eived an "excellent" rating with reference to format. The binding and 
pages were found to be of such quality as to permit frequent use of the 
book without a great deal of wear and tear. The paper used to print 
this book was a tougher and longer lasting type paper than most paper 
used for printing news. Picture illustrations and other guides in black 
and white are placed throughout the book. 
This book received an over-all rating of "excellent", with refer¬ 
ence to scope. The introduction contains notes to the Teacher and "How 
To Use Your Dictionary". The range of words is adequate for pupils on 
the elementary level. There is also a section on the development of 
skills in using the dictionary to find the spelling of a word. This book 
does not include a table of weights and measures. 
Thorndike and Barnhart rated "at an excellent level", with refer¬ 
ence to word treatment. The definitions are clear and concise; parts of 
speech are indicated; syllabification is shown; origin of words is given; 
obsolete forms and different spellings are indicated and words that should 
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be capitalized are so presented. 
The Thorndike and Barnhart dictionary provides for the sequential 
development of the major dictionary skills as outlined by Spache and 
reviewed in this study in Chapter II. 
Seventy-nine pages are devoted to the sequential development of 
skills. These pages are divided into two sections. Section I (pages 
13-55) provides for the development at simple levels—locating entry 
words, comprehending definitions of words and deriving pronunciations. 
Section II provides twenty-three pages designed to develop each of the 
dictionary skills at an advanced level. For example, pages nineteen 
through twenty-seven are devoted to developing skill in locating entry 
words through the use of alphabetical order and guide words, pages 
twenty-eight through thirty-six provide a developmental program in com¬ 
prehending defined meanings to fit given contexts. Pages fifty-six 
through sixty-five complete the introduction of all symbols used in pro¬ 
nunciations and give practice in their use. Three pages are designed to 
promote ability in locating and using special meanings of words and 
phrases given in the dictionary and give practice in adapting definitions 
to context. Two pages present the problem of determining the root word 
in order to find the meaning of variant forms and derivatives. These 
pages give practice in finding the right entry word and in adopting its 
definition to a context that uses a variant form as derivative of the 
entry word. Seven pages give practice in using the dictionary for mean¬ 
ing, pronunciation and spelling of words. 
In the main body of the book, the authors have attempted to make 
provisions for satisfying the interests of the elementary pupil by 
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making use of colorful and attractive illustrations. Pictures are used 
to make the meanings of uncommon words clear. But the writer feels that 
if the editors had included colored maps, charts, and more factual in¬ 
formation this would have strengthened the dictionary in satisfying the 
interests of the pupils. 
To satisfy the interests of elementary school pupils the editors 
have made use of colored pictures and included colored world atlas, tables 
of weights and measures, and other supplementary material. At intervals 
there are lengthy discussions on topics of interest to upper elementary 
school pupils. 
The Webster's Elementary Dictionary.--This book received an over¬ 
all rating of "satisfactory", with reference to its format. The attrac¬ 
tiveness of cover and binding, suitability of print, size of book, dura¬ 
bility of book, and quality of paper used were all rated "to a satis¬ 
factory degree". The distribution of charts and maps and the use of color 
were rated "moderate" in quality. 
The scope of this book received an over-all rating of "satisfactory", 
by the selected criteria. The range of vocabulary, explanation of dic¬ 
tionary use, treatment of dictionary skills, appropriateness of exercises, 
and use of illustrations were rated "satisfactory". On additional infor¬ 
mation and pronunciation key this book was rated "to a moderate degree". 
This book received an over-all rating of "moderate", by the select¬ 
ed criteria. The clarity and conciseness of definitions, illustration 
of meanings, use of guide words, syllabification, origin of words and 
parts of speech were all rated "to a moderate degree". 
In evaluating the extent to which this dictionary meets the needs 
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and interests of boys and girls the writer rated this book at a "satis¬ 
factory level". The range of words, although limited to approximately 
eighteen thousand, covers most words encountered by the upper elementary 
school pupil. The section on "Getting Acquainted With Your Dictionary", 
covers locating the meanings of words, pronunciations, plurals, and prin¬ 
cipal parts of verbs, comparison of adjuectives and adverbs and making 
and analyzing words. The main body of the book has black and white pic¬ 
tures but no charts and maps. The supplementary material is limited to 
two pages. Children like adults, are interested in reading what they 
know and can understand. As they mature, their experiental and interest 
horizons broaden in a compatible pattern. Thus, elementary boys and 
girls are interested in events within their framework of experience and 
comprehension. A worthwhile dictionary should attempt to raise the level 
of interests. 
The Winston Dictionary.--This book received an over-all rating "to 
a satisfactory degree" by the selected criteria with reference to format. 
The attractiveness of cover and binding, distribution of charts and maps, 
and use of color received an excellent rating. But the writer felt that 
the size of the book, durability of book, and quality of paper used should 
be rated only to a satisfactory degree. 
This book received an over-all rating "to an excellent degree", with 
reference to scope. The range of vocabulary and use of illustrations were 
rated "at an excellent level", while the explanation of dictionary use, 
treatment of dictionary skills and additional information included were 
rated "to a satisfactory degree". 
This book received an over-all rating "at an excellent level", with 
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reference to word treatment. The clarity and conciseness of definition, 
use of guide words, syllabification, treatment of the origin of words, 
and parts of speech were all rated "at an excellent level". The illus¬ 
tration of meanings was rated only "to a moderate degree". 
In evaluating the extent to which this book meets the developmental 
needs of boys and girls, the writer felt that the editors have not done 
as thorough a job, particularly on the need for the development of major 
dictionary skills as the editors of Thorndike and Barnhart dictionary. 
This book begins on a more advanced level than the Thorndike and Barnhart 
dictionary. 
The need to learn the correct spelling of words, the need to learn 
the correct pronunciation of words, the need to learn the correct meaning 
of words, and the need to acquire a wider vocabulary are satisfied to a 
high degree. 
Conclusions 
1. On the basis of criteria accepted for this study the format, 
scope, and word treatment in each of the three dictionaries 
were found to be of generally satisfactory quality, but one 
needs to select discrindnately in order to meet the needs of 
all pupils who are ready for systematic development of dic¬ 
tionary skills in grades four, five, and six. 
2. On the basis of this study it was concluded that the authors 
differ in their concepts of scope of dictionaries on the 
elementary level. It was assumed for example, that the 
authors of the Winston dictionary believed that the number 
of words is of great importance, while the authors of the 
other two dictionaries did not include as many entries. 
These, and similar findings regarding supplementary materials, 
special features, and multiple meanings led to the further 
conclusion that different criteria were used by these lexico¬ 
graphers . 
3. Although each of the dictionaries was relatively attractive, 
durable, and easily readable, it was clear to this writer that 
some authors gave format more emphasis than others, particu¬ 
larly in areas of illustrations and colorfulness. 
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il. It was concluded that the authors of the selected dictionaries 
agree that thorough treatment of words at the elementary level 
is of great importance but they differ as to how extensive 
word treatment should be. Some authors do not treat such 
things as origin of words, and principal parts of speech as 
thoroughly as others. 
5. It was concluded that the authors of the selected dictionaries 
agree that provisions should be made for the sequential develop¬ 
ment of major dictionary skills, but the authors of the Thorn¬ 
dike and Barnhart dictionary did a much more detailed job than 
the authors of the Winston and Webster dictionaries. 
6. It was concluded that the editors of the analyzed dictionaries 
differ as to the extent to which the dictionary should serve 
to satisfy the interests of elementary boys and girls. Be¬ 
cause of its inclusiveness, the Thorndike and Barnhart dic¬ 
tionary did a much more detailed job than the authors of the 
Winston and Webster dictionaries. 
7. It was concluded that no one of these dictionaries is so ef¬ 
fective that it could ever or should ever maintain a monopoly 
of American classrooms, but if one had to be singled out as 
meeting the demands of the selected criteria more satisfactor¬ 
ily than the others, it would have to be the Thorndike and 
Barnhart. 
Implications 
The following implications seem to be evident from the findings 
of this study. 
1. Selection of a dictionary to be used in the upper elementary 
grades requires careful consideration. Not all of the dic¬ 
tionaries now on the market are equally satisfactory. 
2. The scopes of the available dictionaries are generally ade¬ 
quate but if the teacher is interested in factual data he 
must be selective. 
3. Since the formats of the available dictionaries are not 
equally satisfactory, the teacher must select the dictionary 
with the format that is most appealing to the pupil's age 
group. 
U. If the teacher is primarily interested in the word treatment 
of the dictionary he must be discriminating in his selection. 
5. Some authors and publishers have not been aware of the im¬ 
portance of the sequential development of major dictionary 
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skills and of the elementary school pupil's interest in 
factual data. The teacher must therefore be discriminating 
in his selection. 
6. Some authors and publishers have made greater efforts to 
satisfy the needs and interests of elementary pupils than 
other authors. Such an observation should have important 
implications for teachers in determining the most valuable 
activities for their pupils. 
Recommendations 
Upon the basis of these findings, conclusions, and implications, 
the following recommendations seem appropriate. 
1. That teachers and others who are charged with the responsi¬ 
bility for selecting dictionaries to be used in the elemen¬ 
tary grades examine carefully the dictionaries that are 
available at these levels and apply criteria such as the 
ones used in this study. 
2. That teachers will not depend wholly on the grade levels 
designated by the publishers, but be certain that the 
scope of the selected dictionary is adequate for the pupils' 
age and ability levels. 
3. That teachers be certain that the format of the selected 
dictionary is adequate in terms of the pupils' interest 
levels and their ability to handle locational skills. 
h‘ That teachers be certain that the word treatment of the 
selected dictionary is thorough and current. 
3>. That sequential development of major dictionary skills be 
reviewed by the school staff so that choice of the dic¬ 
tionary will depend heavily on this area, not only in terms 
of documented skills but on the basis of the actual reading 
levels of the pupils. 
6. That teachers give close attention to special features 
which may satisfy the needs and interests of boys and girls 
and thereby motivate their independent use of the dictionary. 
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Comparative Rating of the Three Selected Dictionaries 
Directions: Rate each item on a scale of A B C with the letter A 
representing the highest rank and a (-) to indicate 
no evidence. Opposite each item place astericks in 
the column which most nearly describes your evaluation 
of the feature as indicated in the code below. 
"A" means "To an excellent degree" * 
"B" means "To a satisfactory degree" * 
"C" means "To a moderate degree" * 
- means "No evidence" 
Thorndike Webster Winston 
r"B" c —FIT: 
Format 
Attractiveness of cover binding 
Suitability of size of print 
Use of illustrations 
Use of guide words 
Distribution of charts and maps 
Scope 
Range of Vocabulary 
Additional Information Included 
Explanation of Dictionary Use 
Illustrations 
Treatment of skills 
Pronunciation key 
Diacritical marks 




Clarification of Definitions 
Illustration of meanings 
Origin of Words 
Syllabication 
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A Checklist for Use in Selecting Elementary School Dictionaries 
Title of Dictionary  
Editors  
Publishers  Edition  
Please note: The checklist is divided into two parts, and directions 
precede each part. 
Instructions: Let an asterick * represent the spresence of a given 
feature within the dictionary. 
Make the asterick in the column designated "No" if there 
is no clear evidence of the feature. 
Make the asterick in the column designated "Yes" if the 





1. Does the dictionary have attractive cover and 
binding? 
2. Are well leaded types used? 
3. Is the size of print suitable for age groups? 
U. Are illustrations used frequently? 
3. Are pictures, charts, maps, graphs and 
other guides attractive and well placed? 
6. Is the book easy to handle? 
7. Are the columns reasonably narrow? 
Scope 
1. Does the dictionary include proper names? 
2. Does the dictionary include words which 
children are most likely to find in their 
reading and speaking? 
3. Does the dictionary include a section on "How 
to Use the Dictionary?" 
2*. Does the dictionary provide instructions for 
sequential development of major dictionary 
skills? 
Are skills and activities adequate for needs 
ifnd interests for age groups? 









7. Is there a statement of philosophy in the preface? 
8. Are spelling rules given? 
9. Is a pronunciation key involved? 
10. Does the dictionary include a table of weights 
and measures? 
11. Does the dictionary include a list of the 
presidents of the United States? 
12. Does the dictionary include a world atlas? 
13- Does the dictionary include foreign monetary units? 
Word Treatment 
1. Ware the definitions clear and concise? 
2. Are parts of speech indicated? 
3. Is syllabication shown? 
R. Is the origin of words given? 
ü>. Are ebsolete forms indicated? 
6. Are different spellings indicated? 
7. Are words that should begin with capital letters 
indicated? 
8. Are restrictions of usage indicated? 
Reliability 
1. Is the dictionary published by a reputable 
publisher? 
2. Is the dictionary sold by most reputable book 
stores? 
Part II 
Instructions: Please evaluate each item according to the scale provided 
below. 
Opposite each item please make an asterick ■?:- in the column 
which most nearly describes your evaluation of the feature. 




Size of Type 
Scope 
Range of words 
covered 
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Origin of Words 
Parts of Speech 
Use of Guide 
Words 
A COMPARATIVE RATING OF THE FORMAT OF THE SELECTED DICTIONARIES 
Directions: Please rate each item on the scale ABC and D according to this code: 
A means "At an excellent level" 
B means "To a Satisfactory degree" 
C means "To a moderate degree" 
D means "At an unsatisfactory level" 
A dash (-) means no evidence. Opposite each item place an asterick in the column which 
most nearly describes your evaluation of the features. If there is "no evidence", place 
a dash in the last column. 
Thorndike-Barnhart Webster’s Winston 
 AB-CD - AB-CD - AB C D 
Attractiveness of Cover and /Binding 
Suitability of Size and Print 
Size of Book 
Durability of Book 
Quality of Paper Used 
Distribution of Charts and Maps 
Use of Color 
A COMPARATIVE RATING OF THE SCOPE OF THE SELECTED DICTIONARIES 
Directions: Please rate each item on the scale ABC and D according to this cose: 
A means "At an excellent level" 
B means "To a satisfactory degree" 
C means "To a moderate degree" 
D means "At an unsatisfactory level" 
A dash )-_ means "no evidence". Opposite each item place an asterick 
in the column which most nearly describes your evaluation of the 
features. If there is "no evidence", place a dash in the last column. 
Thomdike-Barnhart Webster1 s Winston 
 ABCD - A B 6 D - AB C D 
Range of Vocabulary 
Explanation of Dictionary Use 
Treatment of Dictionary Skills 
Appropriateness of Exercises 
Pronunciation Key 
Illustrations 
Additional Information Included 
A COMPARATIVE RATING OF WORD TREATMENT OF SELECTED DICTIONARIES 
Directions: Please rate each item on the Scale ABC and D according to this code: 
A means "At an excellent level" 
B means "To a satisfactory degree" 
C means "To a moderate degree" 
D means "At an unsatisfactory level" 
A dash (-) means "no evidence". Opppsite each item place an asterick 
in the column which most nearly describes your evaluation of the features. 
If there is "no evidence", place a dash in the last column. 
Thornkike-Barnhart Webster’s Winston 
ABCD - ABCD - AB C D 
Clarity and Conciseness of 
Definition 
Illustration of Meanings 
Use of Guide Words 
Syllabification 
Origin of Words 
Parts of Speech 
